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OBJECTIVE: The aim of the research was to examine empirically the attitudes of physical education students
towards their future profession in physical culture and some of their considerations about the choice of their field of
study and their opinion about the course of studies.

METHODS: The research embraced physical education students studying at the Academy of Physical Education
in Cracow. The research took place in two stages (May 2005 and 2008). The first part involved first year students
(N = 162), the second the same students then being fourth year students, but only those, who passed all semesters on
time (N = 103). The students’ attitudes towards their future profession were examined by means of a questionnaire
worked out by Grabowski and Skrzypiec.

RESULTS: For 45.6% of our respondents the choice of their field of study and prospective profession was de-
termined by positive factors. More than half of the tested students (51.6%) chose physical education as their field of
study because of their interests and passion. Salary, stability and terms of work are also significant factors. More than
half of the respondents declare their willingness to work in their profession after graduation.

CONCLUSIONS: From among the values preferred while choosing the physical educator’s profession, passion
was the main choice of the respondents, regardless of gender. The fact that their studies’ positive influence on the
respondents’ attitudes towards their future profession decrease clearly between the first and the last year of studies,
is alarming. It would be advisable to do more detailed research in other schools to verify the educational system and

the practical preparation of prospective physical education teachers.
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INTRODUCTION

Choosing their future profession, people, in most
cases, decide by motives, normally not just one moti-
ve, but a whole group of them. Motives as defined by
Duraj-Nowakowa (1984) “are some kind of expression
showing one’s attitude towards a profession, and also an
estimation of one’s own possibility to fulfill it”. A good
choice will depend on a unity of talents, predispositions
and interests of the candidate with the profession’s re-
quirements (Cieslinski, 2005). The present economic
situation and social convictions have caused the fact
that the common values preferred while choosing a pro-
fession are material profits and stability of work. This
opinion is absolutely consistent with Pemmer (2009),
who in addition mentions the possibility of one’s crea-
tive development.

The choice of one’s profession and the linked edu-
cation should be a thoroughly thought out decision,
because a wrong choice can bring problems during stu-
dying and in later professional work. Research results
show, that not well-thought-out decisions are mostly
caused by young peoples’ lack of knowledge about

professions and by inadequate skills to estimate their
own abilities and predispositions useful in professions
(Duraj-Nowakowa, 1995).

One reason for failure in the choice of one’s main
subject are different educational chances: “students (in
particular differences in interests, motivation, aspira-
tions, health, etc.), their parents (who are different in
education, financial situation, educational awareness,
professional prestige, etc.), schools (differences in the
grades of educational functions, professional orientation,
technical infrastructure, social infrastructure, etc.) child-
hood background (differences in ecological factors, so-
cial and cultural skills, the status of the local community
for realizing one’s educational aims, etc.)” (Duraj-No-
wakowa, 1995).

A simplification in making such important decisions
about education, profession or work is to take part acti-
vely in professional orientation. Expansion of know-
ledge is desirable or rather necessary. In the opinion of
Duraj-Nowakowa (1995) “factors that cause a change
for the right orientation in different professions are
knowledge about professions, knowledge of the psycho-
physical requirements linked with different professions,
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information about the demands of employees in special
job groups, knowledge of ways of how to get a job, skills
to evaluate oneself for doing a certain kind of work,
etc.”. According to other authors, one’s choice of profes-
sion depends on social influence, e.g. family and living
conditions, which is the factor that affects us first and

most (Beknie, 2006; Heim, 1996; Pemmer, 2009).
There are also those kinds of opinions, that young

people decide (by themselves) about where to study at

the last possible moment, accidentally, and that parents,
teachers and job councelling centers do not play a role
in their making this decision (Depta, 1992; Szczepanski,

2005).

These considerations show the need for analyzing
students’ attitudes (in this case physical education stu-
dents) towards their future profession and their motives
for choosing the teacher profession. This special pro-
fession requires from its candidates definite character-
istics - love of children, emotional stability, empathy,
self acceptance, reliability, creativity, etc. (Grabowski,
2000).

The aim of the research was to verify empirically
students’ attitudes towards their future profession in
physical culture and some reasons for choosing their
field of studies and their opinion about their studies.
The analysis of this aim was made after gathering infor-
mation on the topic and getting answers to the following
questions:

1. Which factors decide about the choice of physical
education as a field of studies in the students’ opi-
nion?

2. Did the respondents’ idea of what their studies
would be like change during the course of their stu-
dy program during their time at the academy and
how much were the study programs similar to their
expectations?

3. What kind of influence does the time of studying ha-
ve on their attitudes towards their future profession?

4. What kind of work are physical education students
interested in after graduating?

5. Which values do students prefer while choosing the
physical education teacher’s profession?

6. Do the mentioned categories of questions diversify
the respondents depending on gender and year of
studies?

METHOD

The research was done in two stages. The first in-
volved all first year students (N = 162) attending their
classes on the research day (May 2005). The second
part was done three years later in 2008, the same stu-
dents (now 4 year students N = 103) took part. The
different numbers of respondents in the first and second
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stage of research can be clarified by the fact, that not all
students who started their studies in 2005 were 4" year
students in 2008 (TABLE 1).

TABLE 1
Numbers of respondents with details about gender and
year of study

Year of studies Gender Number of Total
respondents

F 80

1 162
M 82
F 50

v 103
M 53

The main research instrument used in our study was
a questionnaire with open and closed questions. The
questionnaire was worked out according to Grabowskis’
and Skrzypiec’s publications (Grabowski, 1991; Skrzy-
piec, 1978).

To check their motives for choosing physical edu-
cation as field of study and prospective profession, the
respondents had to answer an open question. The an-
swers were fairly different, but we could establish that
there are two factors responsible for the students’ field
of study choice. One group of motives are internal, re-
lated to the students interests and ideas, such as sports
as a hobby or the wish to work with children, etc. Ex-
ternal motives are related to the motivation by parents
and friends, or the failure in other fields of studies, etc.
For a deeper analysis of the results we applied (like Gra-
bowski, 1991) a categorization, which helped to create
four groups of motives:

1. Positive - e.g. the wish to work with children, interest
in the human being as a field of study, the wish to
improve the quality of physical education and sport,
the possibility of harmonic physical and psychologi-
cal development, attractiveness of the prospective
work, etc.

2. Ambivalent - positive-neutral or positive-negative,
e.g. interest in sport, avoiding the army.

3. Neutral - e.g. motivation by friends, the perspective of
long holidays, the wish to continue a sports career, etc.

4. Negative - e.g. reluctance to work in an office, avoid-
ing the army, failure in trying to study other main
subjects, etc. (Grabowski, 1991).

The measure of satisfaction in making the right choice
of education after graduating from high school was sur-
veyed in two questions:

1. Have your expectations of studying in the physical
education academy been met in practice?
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2. If you were once again in the position you were in
while graduating, would you choose the same major?

The aim of the research was also to get answers to
the following question: Did your attitudes towards your
prospective profession change during your studies? Did
studying change your attitude towards your prospective
profession? The respondents had to choose one of the
following answers: 1. did not change, 2. from negative
to positive, 3. from positive to negative, 4. from neutral
to positive, 5. from neutral to negative, 6. I attached
more, 7. I got a little discouraged. Finally (as in H. Gra-
bowski’s research) three categories of influences on
students’ attitudes towards their future profession were
isolated:

1. positive - answers no, 2, 4, and 6,
2. neutral - answer no. 1,
3. negative - answers no. 3, 5, and 7 (Grabowski, 1991).

Another question to be answered by the respondents
was: Where do you want to work after graduating? We
wanted to verify the students’ attitude towards the tea-
cher profession. After allocating the answers into cate-
gories (as did H. Grabowski) we got three possibilities of
work: 1. in conformity with their field of studies, 2. other
work in physical culture, 3. not in physical culture (Gra-
bowski, 1991). There was also a group of students, who
did not know where to work after graduating.

The last question was about the students’ preferred
values for choosing work. The respondents could choose
up to three from eight value categories (set by H. Gra-
bowski) or mention their own (Grabowski, 1991).

To make it easier for other scientists to make similar
research projects in future, the authors enclosed a parti-
cular description of the research tool.

The basis of working out the results was to define
the quantity of answers to the particular questions in
numerical data and percentage terms. The strength
of the relationship between variables was determined
with an adjusted contingency coefficient (C) based on
a chi-square test 2. The value of this coefficient was cal-
culated only for those relationships that were statisti-
cally significant at the 0.05 level.

The research project was financed by the Chair of
Physical Education Theory and Methodology of the
Academy of Physical Education in Cracow.

RESULTS

Despite the different responses it was found that the
choice of field of studies was clearly determined by two
types of factors: Intrinsic factors, more associated with
entrenched interests and considerations, e.g. interest in
sport, a willingness to work with children, etc., and ex-
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trinsic factors, e.g. a failure to be admitted to a different
field of studies, an incentive from their environment, etc.

On the basis of the answers presented in (TABLE 2)
it was deduced that, for a majority of the students ex-
amined (45.6%), the choice of academic education and
career was influenced by positive conditions, e.g. the
wish to work with children or the attractiveness of the
future profession. The diversification of these conditions
within genders was slight and amounted to just 1.3%.
The reason for this lies in government changes in the
last twenty years.

TABLE 2
Consideration of main subject choice in %

Year of studies
Consideration I
F M Total
Positive 45.0 46.3 45.6
Ambivalent 40.0 46.3 43.2
Neutral 13.8 7.4 10.6
Negative 1.2 0.0 0.6

In the second, a large group of respondents (43.2%)
on the question of further education decided based on
ambivalent conditions, which means, e.g. an. interest in
sports or avoiding military service. Because of neutral
(such as encouragement by friends, the perspective of
long holidays, the will to continue a sports career) these
reasons were almost one in ten of the examined who
settled on this major. Among the males examined, no
negative conditions were observed. The results of the
research proved that the choice of this major for most
of those examined was not coincidental, but based on
well thought out decisions.

The answers for the consecutive question (in which
one could underline more than one answer), where the
motives for choosing physical education studies were
strictly assigned, it was even more pronounced that the
decisions were not made accidentally. The main motive
for choosing physical education as field of studies was
the interest in and passion for the teacher’s profession
(51.6%), and next the possibility of doing sports (11.8%)
and work with children (11.2%). The values of the men-
tioned motives were slightly higher within the female
group than the males (TABLE 3).

The expectations of their studies (which the respon-
dents had before studying) in confrontation with their
later experience in reality were met for 34.1% of students
finishing their first year of education (TABLE 4). In this
group women were more disappointed then men. At the
end of the fourth year of education this percentage de-
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TABLE 3
Motives of choosing physical education as main subject
in %
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TABLE 5
Declared readiness to choose the same main subject of
studies again in %

Year of studies Year of studies
Category of answer | Category of answer I v

F M Total F | M |Total | F | M | Total
Teacher’s/Trainers profession 3.7 6.1 49 Absolutely yes 5731573 | 57.3 | 54.7145.4| 50.1
Interests, passion 53.7 49.4 51.6 Rather yes 24.4128.1| 26.2 [30.2/22.3| 26.3
Work with children 12.2 10.2 11.2 Difficult to say 17.1 | 12.4 | 14.8 | 11.3 | 14.0| 12.7
Dream 4.9 1.1 3.0 Rather no 1.2 22| 1.7 | 3.8 |13.0] 8.3
Continuing sports career 6.1 3.4 4.8 Absolutely no 00]00] 00 |00] 53| 26
Development in sports 4.9 5.3 5.1
Sports 12.4 11.2 1.8 this choice was mainly made by students who are sure
I don’t know 108 | 9.6 10.2 about the right choice of their field of study and also

show a strong emotional bond to their future profession.

Legend:

Attention! It was possible to choose more than one answer, so
the total can be more than 100%

TABLE 4
Conformity of expectations with reality in %

Year of studies
Category of answer 1 v
F M | Total | F | M | Total
Absolutely yes 28.0|40.1 | 34.1 |{32.1]29.8| 30.9
Partly yes 68.348.4) 58.4 162.3|52.6| 57.5
A little 24 1 11.5| 6.9 | 5.6 |17.6 ] 11.6
Absolutely no 1.3/00| 06 | 00)|00]| 00

creased slightly to 30.9%. Also gender did not make up
any diversification of the examined feelings (F = 32.1%;
M = 29.8%). The answers to the second question sug-
gest that the readiness to re-choose the same major
significantly diverges from the practical verification of
students’ expectations about education in confrontation
with reality. If those examined had, after high school,
chosen once again their further education, almost half
of them would have settled on the same major, which
is physical education. This kind of answer was given by
57.3% of the first year students and 50.1% after their
fourth year of education (TABLE 5). In accordance
with gender, little diversity of results in the group of
fourth year students was noted (K = 54.7%, M = 45.4%)
and extraordinary accordance was noticed within stu-
dents finishing their first year of studies (F = 57.3%;
M = 57.3%).

The presented situation can be explained by the stu-
dents’ motives, which were chosen most - interests and
passion (TABLE 3). The analysis of this fact shows that

Comparison shows that, in 60.2% of cases, studying
has a positive influence on first year students’ attitude
towards the teacher profession. Unfortunately this result
decreases significantly during the four years of studies
(28.1%), the percentage distribution shows that the neut-
ral influence is the dominating one (TABLE 6, Fig. 1).
In this case there was an average correlation between the
effects of studies and the students’ attitude towards their
future profession (x 2 = 31.39; p < 0.05; C = 0.325). We
should search for the reasons for such significant differ-
ences between the answers at the beginning and the end
of their education in the fact that students’ educational
experience is growing. The results can suggest a kind of
interdependence, which means the higher the year of
studies, the smaller the probability of subjective opin-
ions towards the issue. This theory can be supported by
the fact that first year students take part in theoretical
subjects, which does not give them a deeper insight into
their future profession. In later stages their theoretical
knowledge is enriched by practical experience. That
happens, among others, by taking part in pedagogical
practice at schools. So, for having mature and objective
opinions, students need that kind of experience. A lack
of their studies’ influence on their attitudes towards

TABLE 6
The respondents’ opinion about the studies influence
on their attitudes towards their future profession in %

Year of studies
Kind of influence I v
F | M |Total | F | M | Total
Positive 59.8160.6| 60.2 |26.4|29.8| 28.1
Neutral 35.3126.8| 31.0 |52.8|35.1| 43.9
Negative 49 112.6| 88 |20.8|35.1| 28.0
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Fig. 1
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their prospective profession was chosen more often by
women than by men, and that was similar throughout
first (F = 35.3%; M = 26.8%) and last year respondents
(F=52.8%; M =35.1%). The situation was in reverse in
cases of negative influence.

More than half of the respondents want to work in
conformity with their qualifications (TABLE 7). This
conviction grows by 16.3% between the first and last
year of studies. Depending on the respondents’ gender,
a larger difference was recorded in women (23.5%) than
in the male group (8.9%). The number of respondents
declaring willingness to start other work in physical cul-
ture decreased by 5.8%, the number of undecided was
12.2%. In the final year of studies, male respondents
hesitate more about where they want to work after gra-
duation (26.3%). This situation can be influenced by the
high requirements set for teachers and the low salary.

TABLE 7
Preferred kind of work after graduation in %

Year of studies
Kind of work | v

F M | Total | F M | Total
As teacher or coach | 59.3142.0| 50.6 | 82.8(/50.9| 66.9
Another in physical | |, |5 5| 131 77 | 70| 73
culture
Not in physical 49 [11.4| 81 |38 /158 98
culture
I don’t know 2221341 282 | 5.7 |26.3] 16.0

Apart from that in recent years there is an explicit ten-
dency towards feminization of the teachers’ profession.

The percentage index is shown in preferred values
for choosing a profession in TABLE 8. Of the mentio-
ned values for choosing work, passion won the most
recognition (regardless of gender and year of study)
for the future profession. This relates certainly to (how
Grabowski, 1991 says) acknowledged, not realized va-
lues. According to our respondents’ salary (1% year

TABLE 8
Preferred values for choosing work in %

Year of studies
Value category I v

F | M |Total | F | M | Total
Passion 89.0194.4| 91.7 | 100 |91.2 | 95.6
Stability of work 40.2 | 31.5| 35.9 |28.3]28.1| 28.2
Salary 58.5164.0| 61.3 {60.4|64.9| 62.7
Social recognition | 9.8 | 79 | 89 | 57 |140| 9.9
Terms of work 47.6 | 41.6 | 44.6 |45.3|38.6| 41.9
Free time 15.9122.5] 19.2 | 15.1]19.3| 17.2
I‘:’jig:gty“’ 20.7|15.7] 182 |22.6 14.0| 18.3
Attractive city 1.2 | 34| 23 1.9 100 | 0.9
Others 0000 00 |00|00]| 0.0
Legend:

Attention! It was possible to choose more than one answer, so
the total can be more than 100%
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61.3%; 4" year 62.7%) and terms of work (1 year 44.6%;
4t year 41.9%) are significant. High marks were given
to stability of work (1st year 35.9%; 4™ year 28.2%) and
chances for promotion (1st year 18.2%; 4" year 18.3%).
Depending on the year of their studies, the differences
in research results progress as follows: fourth year stu-
dents were convinced about passion, salary, the pos-
sibility of promotion and social acceptance. First year
students were convinced about the terms and stability of
work, free time and the attractiveness of the workplace.
The most different values between first and fourth year
students were recognized in stability of work (7.7%),
the least in the possibility of promotion. According to
gender in both years of studies, the higher values con-
cern women, the lower concern men. The highest and
least differences between female and male respondents’
values were recorded among fourth year students. The
highest difference refers to passion (8.8%), the lowest to
stability of work (0.2%). It is important to mention that,
for all women taking part in the research at the end of
their studies, passion is the most important value. On
the other hand any male respondent finishing his studies
chooses the attractiveness of the workplace as a value.
These numbers are considerably higher than in previous
research. That means that values got a new meaning
after regime changes.

DISCUSSION

At the present time, continuing education after se-
condary school is generally treated as a natural process.
So the decision about studying is not seen as an extra-
ordinary thing. But the motives of students’ field of study
choices are noteworthy.

In Polish research (Brojek, 2008; Cieslinski, 2005;
Grabowski, 1991; Kosiba, 2003; Madejski & Majer,
2005; Rakowski, 2000; Skiert & Buchta, 2008; Wto-
stowska, Zajkowska-Magier, & Wasilewski, 1999; Wojtas,
2007) scientists tried to clarify why secondary school
graduates want to become physical education teachers.
Similar research in this field was done abroad (e.g. Bek-
nie, 2006; Depta, 1992; Dewar & Lawson, 1984; Heim,
1996; Hutchinson, 1993; Pemmer, 2009; Spittle, Jack-
son, & Casey, 2009; Templin, Woodford, & Mulling,
1982).

However, as we can read in the work of M. Spittle
(Spittle, Jackson, & Casey, 2009) they mostly concen-
trate on the socialization process rather than on motives
(Belka, Lawson, & Lipnickey, 1991; Moreira, Fox, &
Sparkes, 2002; Richardson & Watt, 2006).

According to M. Spittle “motives for teaching physi-
cal education are rarely measured in accordance with the
theory of self determination and in spite of its constant
development, not many scientists point out those types
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of motives, that are specific for physical education stu-
dents” (Spittle, Jackson, & Casey, 2009).

These are mostly different conditions that have an
influence on the choice of ones’ field of study. Usually
positive motives dominate, like the wish to work with chil-
dren and youths. This result has been confirmed in this
research and that of others (Brojek, 2008; Grabowski,
1991; Kosiba, 2003; Spittle, Jackson, & Casey, 2009;
Witostowska, Zajkowska-Magier, & Wasilewski, 1999).

To compare the results to H. Grabowski’s research
which was held in the first phase of political changes in
Poland (Grabowski, 1991) a growth of 15.3% of posi-
tive motives can be observed. This progress is probably
the result of the mentioned changes, which took place
over the last twenty years. The thorough reforms of the
educational system also had an influence. It includes
the reform of the general school system, but also of
teachers’ education and their promotions. Besides that,
the choice of ones’ field of studies often depends on in-
dividual and long-term interests in the profession.

Results of Austrian research on first year students,
made in five universities (in Graz, Innsbruck, Klagenfurt
and two in Vienna) partly confirm this relationship. In
the opinion of 64.3% of the respondents, their choice
of studies was influenced by their interest in the sub-
ject, but for the most part (66.4%) the main motive was
a good existence in the profession (Depta, 1992).

All research dealing with secondary school gradua-
tes’ motives for their choice of studies show a great
variety of motives. The main motives in this research
were interests and passion. The same motive was found
in the results of other research projects (Brojek, 2008;
Wojtas, 2007). Motives for choosing physical educa-
tion studies were, e.g.: fulfilling one’s dreams (Wojtas,
2007), the possibility of further development and acting
in sports (Brojek, 2008; Heim, 1996; Pemmer, 2009;
Spittle, Jackson, & Casey, 2009; Wojtas, 2007). Physical
education studies were also chosen by people, whose
favorite school subject was PE, and those who associate
physical education and sports with positive emotions
(Heim, 1996; Pemmer, 2009).

In M. Spittles’ research the respondents’ motives for
choosing a physical education academy were the facts,
that they would like to work at school and want sports
and physical activity to be a part of their work (Spittle,
Jackson, & Casey, 2009).

One of the cognitive aspects of our research was to
find out how the respondents’ notion of studies changed
during the years of studies and how their ideas of what
it would be like fit in with reality. A little regression
between how they imagined it before the beginning of
their studies and the end show that the respondent’s
knowledge about their future studies was incomplete.

Comparing, on the other hand, the results of this
research to the results of international research done
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in the early nineties, in which students from five physi-
cal education academies took part (Budapest, Prague,
Sofia, Lviv and Cracow) it turned out, that they are
most similar to the results of students from Budapest
and higher than results from students from Prague and
Cracow (Grabowski, 1991).

Research results show that the motives for choosing
a field of study correlate with the motives for choosing
the teachers’ profession. The respondents in the first place
prefer such values as: passion (Grabowski, 1991; Kosiba,
2003), interest in sports and sports passion - 34.8% (Bro-
jek, 2008; Heim, 1996; Pemmer, 2009; Wtostowska, Za-
jkowska-Magier, & Wasilewski, 1999), and the will to work
with children and youth (Cieslinski, 2005; Rakowski,
2000). Some of the respondents chose the teachers’ pro-
fession, because it is known from their school days. In
their opinion this knowledge minimizes their fears, which
appear while choosing any profession, which is not known
to them before they have to decide (Pemmer, 2009).

For present students and teachers, important factors
for choosing a profession are also: salary, stability and
terms of work (Cieslinski, 2005; Heim, 1996; Kosiba,
2003). A similar structure of these three values was
noted in the research of Grabowski in the early 90’s
(Grabowski, 1991). The values in this present research
are higher than before, which means that they got more
and more important after recent political changes. Anot-
her important value is also the fact of having more free
time in comparison with other professions (Heim, 1996,
Pemmer, 2009).

The factor of stability of work grows a lot because
of the changing situation in the economy and growing
numbers of unemployed persons. In H. Grabowskis’
research held in the early 90’s, stability of work was
a preferred value only for 11.1% of students (in total).
Besides students from Lviv - 19.1%, the schedule in
other Academies was similar: Budapest - 7.6%, Prague
and Sofia - 9.2%, Cracow - 9.8% (Grabowski, 1991).
Comparing these results with our present students, this
factor has grown by almost three times up to 28.2%. For
teachers teaching subjects other than physical educa-
tion, the factor of stability is more important. In G. Ko-
siba’s research as many as 55.1% of the respondents
answered this way (Kosiba, 2003).

An interesting fact is that in spite of the long time
of studies there is no large difference in the students’
preferred kind of work after graduating. More than half
of our respondents declared the will to work in their pro-
fession in future (TABLE 7; Grabowski, 1991; Madejski
& Majer, 2005; Skiert & Buchta, 2008; Wojtas, 2007).
This is probably that group of students, who have stable
and definite professional attitudes, who prepare well for
their profession, who got good grades and succeed dur-
ing pedagogical practice at school and whose interests
are clearly in common with their future work (Duraj-No-
wakowa, 1995).
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Certainly a good preparation for work depends on
the quality of teachers’ education. The quality of work in
academies and universities in many European countries
has been severely criticized (Prucha, 2003).

CONCLUSIONS

Because this research was carried out in only one
academy, the results cannot be used to formulate general
conclusions. However, they can be used as advice and
inspiration for doing that kind of research in more than
one academy.

On the basis of the research results the following
conclusions were drawn:

1. The choice of their field of study and prospective
profession of most of our respondents was deter-
mined by positive factors, like the wish to work
with children, interests, possibility of personal deve-
lopment, and the will to improve physical education
and sport in our society. These kinds of conditions
are recommended and particularly desired in the tea-
chers’ profession.

2. It turned out that the respondents’ notions before the
beginning of studies were definitely similar to reality
only for 1/3 of the respondents and partly similar for
more than half of them.

3. In the time between the beginning and end of their
studies a regression of their studies’ influence on
students’ attitudes was marked. On the other hand,
negative influence grew almost three times. It would
be important to do more specific research about the
reasons for this alarming phenomenon.

4. More than half of the respondents plan to work in
their profession after graduating (work as physical
education teachers). That confirms the rightness of
their decision about their future profession.

5. From the mentioned values, which are preferred while
choosing work, passion was the most important, re-
gardless of gender and year of study. Other important
values were salary, terms and stability of work.

6. The research results were slightly differentiated by
gender in almost all categories of answers. Only in
the first year were the same numbers of male and
female respondents sure to choose the same stud-
ies for another time. Higher percentage terms were
noted by women than men. This can be a sign of the
greater determination of women’s attitudes towards
the teachers’ profession. Conducting this kind of
research is extremely important, not only because
of cognitive factors, but also for creating a relevant
strategy for recruitment, especially to pedagogical
subjects. It is also important to mention that the
motives for choosing the teaching profession develop
not only during their studies, but also in their first
years of professional work. So it would be advisable
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to explore the influence of motives on teaching re-
sults and also the relationship between motives for
studying and motives in the teachers’ profession,
which is also the subject of other research projects
(Moreira, Fox, & Sparkes, 2002; Spittle, Jackson, &
Casey, 2009).

It seems that in the present situation a systematical
modification of the teacher education system is needed.
The conformity to present terms and social expectations
are important.
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SOUCASNE NAZORY STUDENTU TELESNE
VYCHOVY NA JEJICH BUDOUCI ZAMESTNANI
V TETO PROFESI
(Souhrn anglického textu)

CIL: Cilem vyzkumu bylo empiricky posoudit nazo-
ry student( télesné vychovy na jejich budouci zaméstna-
ni v télesné vychové a nékteré z diivodu, pro¢ si vybrali
tento studijni obor, a jejich ndzory na pribéh studia.

METODY: Vyzkum se zabyval studenty télesné vy-
chovy na Akademii té€lesné vychovy v Krakové. Vyzkum
se konal ve dvou fazich (kvéten 2005 a 2008). Prvni ¢ast
zahrnovala studenty prvnich ro¢nikti (N = 162), druha
pak tytéZ studenty ve ¢tvrtém roce studia, ale pouze ty,
ktefi splnili své studijni povinnosti (N = 103). Nazory
studentl na jejich budouci profesi byly zkoumany po-
moci dotazniku, jehoZ autory jsou Grabowski a Skrzy-
piec.

VYSLEDKY: U 45,6 % respondenti byl vybér studij-
niho oboru a potencialni profese determinovan pozitiv-
nimi faktory. Vice nez polovina zkoumanych studenti
(51,6 %) si té€lesnou vychovu jako sviij studijni obor vy-
brala kvili svym zajmiim a nadSeni. DalSimi vyznamny-
mi faktory jsou také plat, stabilita a pracovni podminky.
Vice nez polovina respondentti vyjadrfila svou ochotu
pracovat v této profesi po ukonéeni studia.

ZAVERY: Mezi hodnotami, jez vedly k vybéru profe-
se ucitele télesné vychovy, respondenti nejcastéji uvadéli
nadseni, a to bez ohledu na pohlavi. Znepokojivé je to,
Ze pozitivni vliv, jaky ma studium na nazory respon-
dentd, pokud jde o jejich budouci profesi, mezi prvnim
a Ctvrtym rokem studia evidentné klesa. Bylo by vhodné
provést podrobnéjsi vyzkum v jinych Skolach, aby bylo
mozné ovérit vzdélavaci systém a praktickou pfipravu
potencialnich uciteli télesné vychovy.

Klicovad slova: motivy, studium, ucitelska profese.
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